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Introduction

MONG THE many problems cre-

ated by Bologna reforms, the

evaluation of teachers’ work is
at the top of the list. The need for the
standardization of employees’ work in
higher education includes the obliga-
tion to evaluate or measure teachers’
work. The lack of evaluation signifi-
cantly impacts the good work of teach-
ers (Maksi¢ 2006). Therefore, a defini-
tion of evaluation has been developed.
According to it, evaluation is explained
as a process whereby teachers are ana-
lyzed, evaluated and measured accord-
ing to previously determined criteria
and standards (Robbins and Coutler
2008; Pavlovi¢ 2015). The Bologna
process demands the precise measure-
ment of teachers’ work in order to de-
velop clear norms, standards and pro-
cedures in teaching processes (http://
www.chea.info). Problems have ap-
peared in the evaluation of teachers’
work. How to perform this evalua-
tion? Who is competent to evaluate
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teachers? How to form grades? How can evaluation grades be useful to teach-
ers? It is very difficult to provide answers to all of these questions. An additional
reason for this is the fact that higher education institutions are generally closed
institutions which do not like controls, reviews, or especially the evaluation of
work quality.

Resistance to and criticism of the current evaluation methods have led to the
logical question: What can be done in order to improve the evaluation process
considering the fact that the current methods of evaluation are not suitable?
The usual defenders of educational policies are representatives of the education
authorities. However, the case of evaluation showed that they are not convinced
about the validity of this kind of measurement. The paradox in this situation is
that teachers, students and the authorities’ representatives are constantly dis-
satistied, while nothing has been undertaken or changed during recent years.
Since the existing evaluation did not fulfill expectations, the aim of this work is
to find an answer to the question: What needs to be changed and done in order
to improve this process? Focus on the existing condition is the first action. The
tirst idea was to ask teachers about these issues since they are only ones likely to
provide pertinent answers.

According to daily complaints by teachers, it was not hard to assume that the
evaluation process is not good enough and that it has numerous deficiencies.
This was assumed before this research. However, confirmation of that should be
obtained from the teachers. Due to its numerous deficiencies, the classical sur-
vey was excluded from this research. The main reason is the bad response from
faculty members. The teachers were interviewed via Google Forms. In this way,
they had the opportunity to present their opinions on the evaluation of their
work and to propose improvements to the evaluation process.

Beside the introduction and the literature review, the main scope of this work
includes an analysis of the results with opinions and comments from teachers
from different universities. Unlike elementary and secondary education, scien-
tific publications in Serbia barely include literature on evaluation in higher edu-
cation institutions. There have only been a few works which give serious warn-
ing about the fact that there is no serious approach to this issue (Mandi¢ and
Vilotijevi¢ 1980; Vilotijevi¢ 1992). It is very difficult to get any kind of infor-
mation from the faculties. The teachers are not happy to discuss the evaluation
issue and everything is based on their comments about its inaptitude (Jankovi¢
and Jari¢ 2009, 5).

It can be claimed that failures and problems have followed the evaluation
of teachers” work from the beginning, since the second half of the 20™ century
(Beck et al. 2002). There were disagreements in communication between those
who should set the standards and criteria for the quality of teachers’ work and
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the teachers who needed to attain them. The teachers were not sure whether
the evaluation was being conducted in order to judge their work or to improve
their work using feedback (Lofty 2000). Since the standards and criteria were
obviously not appropriately set, the model of a good teacher remained unknown
(Pajak and Arrington 2005).

The Bologna reforms raised new doubts. Besides the complexity of the entire
higher education system, the Bologna reforms led to the development of two
opposite processes, introducing mandatory evaluation by students (Act on the
student evaluation of teachers’ pedagogical work during studies, 2006). One
process tended to make the evaluation process senseless and criticized, while
the other process was aimed at the development of optimal solutions for the
evaluation of teachers” work (Betoret and Tomas 2003, 170). Neither of these
processes has been concluded so far.

In research works on teachers’ evaluation in our higher education system,
the authors emphasize the fact that evaluation does not include a corrective
aspect. It mostly consists of control and an enumerative function (Jankovi¢ and
Jari¢ 2009). Evaluation is not the goal in itself. It is a function of someone or
something else (Clift and Imrie 1980). On the one hand, this means that the
evaluation of teachers’ work represents the need to provide data on their work.
On the other hand, this information should be used as an argument for decision
making. This is the only way to reach a full professionalization of the teacher’s
role (Meyer 2001). The information provided in the evaluation process should
be used by the teacher for the purposes of his/her development and changes in
his/her work (Danielson and McGreal 2000).

The term “evaluation process” usually causes confusion and concern among
teachers. According to Lofty, confusion triggers questions to which it is difficult
to get the right answers: What is the purpose of the evaluation? Which are the
criteria for satisfying work? What does a model of a successful and good-quality
teacher look like? Which teachers should do the evaluation? Should they provide
action plans in order to improve their work or should this be done by someone
else? (Lofty 2000).

The endless belief in the power of the quantitative measurement of every-
thing in the area of education means that the evaluation of teachers’ work is also
set in this pattern. Tests, surveys and other quantitative approaches for data col-
lection contribute to the idea that evaluation itself will have a corrective effect on
teachers” work. Practice in faculties refutes the opinions of those who simplify
the approach to the evaluation of teachers’ work and reduce it to a quantifica-
tion of educational work. Those who defend this method of evaluation have an
idea of objectivity. However, objectivity itself is very problematic (Jankovic and
Jari¢ 2009).
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Before the introduction of the Bologna reforms, E. R. House noted that eval-
uation should be institutional for the democratization of public decisions while
being open for reconsideration. As such, evaluation will be useful for society
and for the teachers whose work should be evaluated (House 1978). Evaluation
should be a function of change in teachers” work and should search for optimal
solutions to the different aspects of educational processes. Hence, evaluation
should include a wider range of interested people who would participate in this
process. Apart from students who are mostly interested in the work of their
teachers, all faculty teachers and education professionals should also be included.
Evaluation should be seen as a process and something which continues to evolve
after surveying the students. Activities related to creating an acceptable model of
teachers” work should start after surveying the students (Buller 2013).

The evaluation model should be flexible, as teachers work in different cir-
cumstances which include numerous aspects, from specific technical conditions
to different social groups which demand special attention. The teaching process
is rarely predictive, so it requires the teacher to adapt quickly to new situations.
It the teacher does not embrace these circumstances, limitations in the good
relationship between teachers and students can appear. Also, it leads to students
doubting their teacher’s expertise.

Specific comments from students indicating problems in communication be-
tween them and their teachers are as follows:

“Generally, the professor is good but his contemporary knowledge is poor and
he often yells at students without a particular reason” (http://www.oceniprof).

“The professor is maybe the best lecturer, but he is not correct in commu-
nicating with students. His attitude is too distant and arrogant toward the stu-
dents” (http:/www.oceniprof).

“He is undoubtedly the worst professor in the university. He is arrogant and
pretentious. It is very difficult to attend his classes” (http://www.oceniprof).

“The lectures of this professor are actually read from a book. A graph from this
book was copied onto the board, while he had to look at each square in order to
read its content. The exams are reviewed by assistants as the professor is probably
unsure about the answers to the exam questions” (http://www.oceniprof).

It is very difficult to determine the criteria and standards for measuring the
quality of teachers’ work (Shinkfield and Stufflebeam 2011). The relevant expe-
rience of other countries should be used in order to develop evaluation proce-
dures in the best way (Frost and Teodorescu 2001). However, universal criteria
tor evaluation should not be pursued at all costs. It is important to respect the
social, cultural, economic and historical specificities of each country and to use
these differences for the development of original evaluation programs (Peterson
and Comeaux 1990).
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Also, it is particularly difficult to provide evaluation using only one criterion:
evaluation by students. According to L. Hunt, it is important to use other cri-
teria for evaluation in order to constantly improve the evaluation model (Hunt
2013). This is related in particular to the evaluation of work by colleagues and
experts outside higher education institutions.

The researchers Moreno-Murcia et al. (2015) suggested a single question-
naire which could facilitate the comparison of criteria for the evaluation of
teachers’ work. Sawchuk (2016) claimed that the evaluation model is outdated
and suggested the replacement of traditional models that evaluate teachers’ work
with a new way of measuring quality. Berk (2014) had doubts as to whether
students are capable of making an appropriate evaluation of their teachers and
whether teachers use these estimations on their own behalf. In their recom-
mendations, Joughin and Winer (2014) stated the importance of evaluation for
higher education institutions. Promoting teaching quality is only possible with a
good-quality evaluation of the teachers. This should be included in the common
strategy of every higher education institution. On the other hand, Alderman
and Melanie (2012) claimed that feedback from students is the most important
source of information for correcting teachers’ work and improving its quality.

At the end of the literature review, those who were against each kind of
evaluation and opposed measuring teachers’ work using points, the number of
published works, mobility, and similar criteria should also be mentioned (Balaz
2010). A lack of evaluation leads the teacher to limit his/her freedom in research
and teaching. Therefore, the teacher is forced to work as an administrator with
less time for creative work (Lisseman, 2009).

Since the research problem lies in the existing evaluation, which clearly does
not fulfill expectations, the aim of this work is to provide an answer to the ques-
tion as to what should be changed and done in order to make this process better.
First, the focus should be directed toward the present direction. The idea was
to ask professors, as only they are relevant for answering this kind of question.

Due to daily complaints from the teachers, it was not hard to assume that
the evaluation process is not good enough, bearing in mind its numerous defi-
ciencies. This was assumed before this research. However, it was important to
obtain confirmation of the situation of the evaluation process from the teachers
themselves. A classical survey was excluded from this research due to its many
deficiencies. The main reason lies in the poor response of faculty members. The
interviews were conducted via Google Forms. In this way, the teachers had the
opportunity to state their opinions on the evaluation of their work, including
suggestions for improving the evaluation process.
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Materials and Method

N THIS qualitative research the data were collected using numerous inter-

views conducted via Google Forms. A similar method of data collection

was recommended by Barre (2015). A request was sent by email to teachers
employed at five state universities. The teachers were randomly chosen so all of
them had an equal opportunity to participate in the interviews. An equal num-
ber of docents, full-time professors and associate professors was taken into ac-
count. A total of 437 teachers from all five state universities in Serbia responded
to this request (Belgrade, Novi Sad, Nis, Kragujevac and Novi Pazar) of which
43.6% were women and 56.4% were men. 24.8% were full-time professors,
17.5% associate professors and 32.2% docents. The teaching cooperatives and
assistants made up 25.4% of the respondents. Also, the total number included
40.3% teachers from social science faculties, 13.3% from natural science facul-
ties and 46.4% of teachers from technical science faculties.

As this was a qualitative research, no classically structured interviews were
included. The teachers were asked to describe the method of evaluation at their
faculties, including their opinions on the way the evaluation process should be
set up. The teachers answered only one question: What is your opinion on the
evaluation of the work of faculty members in Serbia? The teachers had the op-
portunity to give their comments and suggestions. This method of data collec-
tion was observed as being successful during research conducted by Jankovi¢

and Jari¢ (2009).

Results

NALYSES OF the material collected from the interviews with teachers from

state universities in Serbia confirmed the assumption that evaluation

does not fulfill teachers’ demands. They did not expect that the evalua-
tion process would be transformed into a judgement of their work. On the con-
trary, the plan was to use evaluation as an aid for professional development and
improvement. However, the well-organized idea of following teachers” work
and providing useful information did not obtain a better response.

This part of the work included several specific comments by the teachers.
These comments can be used as a good starting point for further thinking on the
evaluation of teachers’ work. The scope of this work does not provide enough
space for comments by all 437 teachers. A general note on all the comments is
that they are very similar regarding the estimation of the evaluation of teachers’
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work at faculties in Serbia. The comments are presented as received, without any
adaptation or changes.

During the interviews, all the teachers mentioned that evaluation is necessary
for them in order to better organize their work and tailor it to their students. On
the other hand, their opinion is that the evaluation system is not well organized,
nor is there enough effort to change this situation. A typical observation was
outlined by one associate professor:

“This topic is very interesting. Also, there is an interesting fact that evaluation
processes are more serious in secondary schools than in higher education institu-
tions. Unlike the higher education system, the more serious evaluation system is
present at lower levels of education” (University of Nis).

“I believe that your action is very important for all of us. Therefore, I am
grateful! My comment would be the following: I would like it if there were
more precise criteria for the measurement and evaluation of the quality of pro-
tessors’ instructions. This applies to professors from undergraduate studies,
Master studies and Ph.D. studies. Second suggestion: I would like it if measure-
ments by students were treated as being more important so this action could be
really relevant for the selection of professors for the next level of work” (Full-
time professor, University of Belgrade).

This topic is confirmed as being important and interesting by certain full-
time professors who do not usually participate in surveys. Also, there were the
good will and desire of the teachers to contribute to improvements and changes
in the evaluation process. However, the obstacles are obvious. There were sug-
gestions for students to evaluate their professors after their studies and to make
each measurement public. The comment by a certain full-time professor was as
tollows:

Although I do not like to participate in this kind of questionnaive survey, I've decid-
ed to give my opinion. I would suggest details of certain problems regavding teacher
evaluation at our university which avose fiom an inadequately defined evaluation
in o methodological sense. Your questionnairve does not provide this information.
Some of them were mentioned at the beginning of the evaluation process, but there
was a lack of vesponse at the university. Maybe you will find time to observe them.
My work was evaluated with the highest grades by the students but as 1 will go into
rvetivement soon, this is not too important for me.

The attractiveness of the teaching subject content itself should be treated sepa-
rately when using evaluation. It is especially vecommended for “boving” and “com-
plicated” subjects which ave mandatory for students although theiv intevest in them
is negligible. The professors’ teaching methods can be essential to increase the stu-
dents’ intevest. The evaluation of professors by university students is conducted dur-
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inyg the last class of each semester. Duving that time, a significantly smaller number
of students attend classes: they ave studying for exams. Also, during the 1% semester
of the 17 year of study, the students meet a small number of professors in their classes
and evaluate only them as they do not have wider scope for a move vealistic evalu-
ation of their professors. Finally, they evaluated the objectivity of their professors
Aduring exams without passing the oval pavt of the exam first. Thevefore, it is better
if the students evalunte their professors at the end of their studies. It could be consid-
eved mandatory for them during document withdrvawal after graduation. In that
case, their evaluation would be morve vealistic while their fear of any consequences
due to giving bad grades to their professor befove an exam would be eliminated,
as the evaluation is anonwymous. The professor is the only one to be informed about
the vesults of the evaluation of his work while the faculty authorities should only be
Sfamiliar with the average vesults of all the professors. The evaluation vesults should
be made public: each professor should see his position as compared to the others and
use it to fice certain consequences, as no other institutional consequences have been
developed. (Full-time professor, University of Belgrade)

Teachers recognize different kinds of evaluation and want to focus on the nega-
tive aspects of the evaluation of teachers’ work.

There ave diffevent types of evaluation by students. The first type, which was used
by them last year, suggested that students who attend classes and who ave fomiliar
with the professor for that subject should be surveyed at the end of the semester.
However, the online survey provides an opportunity for all students to participate
even if there ave students who did not have any contact with the professors. It can be
observed for lavge groups of students that it is impossible to detect who attends classes
and who does not. According to what has been previously mentioned, this imposed
type is not good and no one takes it seviously. The first type of evaluation was much
better. In that case, professors analyze their vesults seviously and their students’
answers to many questions in the survey. I believe this method of evaluation is also
important for sevious veseavch. (University of Kragujevac)

A similar opinion was given by an assistant professor from the University of
Belgrade: “The biggest problem regarding evaluation is that students are re-
quired to fill in forms during their semester application. They do it automati-
cally, no matter if they attended classes or not” (assistant professor, University
of Belgrade).

One of the most common complaints by university professors was aimed at
the bureaucratic way of conducting the evaluation. A common question is the
tollowing: Is it possible that the teacher does not need any kind of “validation”
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of his/her pedagogical abilities? Most teachers did not have any pedagogical sub-
jects on the curriculum during their education. Teaching is based on the teach-
ers’ memories of how their teachers behaved during their primary or secondary
education.

No one ever came to see my teaching—I have been teaching classes to students ever
since I became a freshman (since 1972—for 44 years). Not at all! Obviously, there
is no need for that in some cases . . . It seems that no one actually caves about the
quality of teaching! The state pays salavies which ave enough to survive on, and the
school community does not want to mention any issues and keeps them away from
the public. Teaching plans and programs are NOT RELATED TO PRACTICAL NEEDS.
The teachers teach what they want and in a way which has been appropriate for
them during vecent decades. Everyone determines his/her own assessment critevia,
so there ave cevtain students who “lose their minds” after the 18" time of fuiling to
pass an exam. And no one has a problem with that. I made some attempts in my
department but theve was no understanding or vesults. God bless you if you make
any progress in this avea! (Full-time professor, University of Belgrade)

A full-time professor from the University of Nis had a similar opinion on bu-
reaucracy and the evaluation of teachers. Beside bureaucracy, there is a constant
issue regarding evaluation: In what way can students be competent enough to
evaluate and assess the work of teachers? Is their opinion going to help the
teacher to promote his/her development and teaching methods?

1 support the initintive for the validation of the evaluation of the quality of teach-
ers’ work at universities. Also, I had some thoughts about this process before you
came with this survey. I believe that evaluation is not well organized and that it
does not veach its full potential. The evaluation is conducted only according to the
umiversity administration in ovder to complete veports on the selection of teachers
using students’ opinions (there is always a high grade, no matter what the final
rvesults ave; no one adds comments or checks what was written in each report. No
one was ever commended or punished due to bad vesults). The veason for my reac-
tion is the following: I have witnessed situntions wheve students answered questions
wrvesponsibly and cavelessly, not even knowing the name of the professor in question.
Responsible professors supplied them with questionnaives and explained how to an-
swer them even if they had not taught them at all. For example, 1 was asked for my
name. After that, the quality of my work was evaluated by people who didn’t know
my name. Also, therve is a practice in our institutions of making an evaluation of
someone’s work by 5, 50 or 80 students. Some professors ave evaluated by a diffevent
number of students, unlike other professors. In this way, certain professors ave vated
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with the highest grades (5), as they meet familiar students in the hallway and sup-
ply them with questionnaives, while other professors ave vated according to the large
number of questionnaives given to a large group of students. Some of these students
throw the questionnaires amway, aygree with their colleagues about the answers and
make senseless and careless comments. It is a degrading situation. Also, there ave
certaun professors who know the date of the questionnaire validation so they use the
opportunity to communicate with their students, try to change their opinions, etc.
Is it veally possible for students to evaluate their professors’ work in this manner?
(Full-time professor, University of Nis)

An associate professor from the University of Novi Sad was stricter regarding
the evaluation of professors” work by students: “My comment is the following:
evaluation by students is nonsense. It is a matter of principle: the same person
sues and judges you. The worse you behave (let them do what they want), the
better you are for them. The evaluation of the work of scientists (Sci listed, lead
author) and of others is also inappropriate since a scientist is not necessarily a
good teacher. However, it is complicated and should be included in more Ph.D.
theses until suitable indicators for evaluation are developed” (associate profes-
sor, University of Novi Sad).

A higher number of teachers (54.6%) claimed that a survey by students is
good and necessary. However, certain rules are needed:

1 believe this is good if the students evaluate their teachers’ work vegardless of the
question whether they ave competent enough. According to this, the corvect ques-
tions in the questionnaive should be selected. We apply a single questionnaive as
prescribed by the University of Belgrade. I doubt that any diffevences should be
made between questions that ave specific to certain faculties as parts of diffevent
gradations. Also, I am concerned about diffevent surveys at other universities and
the eventual comparison of the evaluation grades of teachers from diffevent facul-
ties. A common question at our institution is velated to the number of students who
should vespond to a survey in ovder to make it valid. Undergraduate students are
numerous enough and thervefore theve ave no problems with that. However, Master
studies and professional subjects (which usually comprise o minimum of'5 students)
ave velated to the questionable validity of the student surveys. It is obvious that the
students need the implication that these evaluations are important, including hon-
est answers in the questionnaive. Our university includes a completely public survey
that is available to all university members. Some universities have a rule that only
Council or management members ave allowed to see the survey. Which option is
right and the most appropriate? (Full-time professor, University of Belgrade)
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In the same way, a professor from the University of Belgrade explained the
competency of students relating to their teachers’ work:

1 would like to mention that the opportunity for students to evaluate the work and
professionalism of their teachers according to the survey conditions can be understood
as follows:

— offering the chance for people without o university degree in law to play the vole
of judge or even supreme court judge;

— vevoking the opportunity for the “accused” to attend the courtroom;

— revoking the opportunity for the “accused” to say anything in ovder to defend
himy/herself;

— providing the opportunity for the “prosecutor” to obtain acceptance for any-
thing said, without prior verification;

— providing the opportunity for the “prosecutor” to make statements which arve
Joinyg to be automatically vegisteved as being corvect in the form of an official docu-
ment.

Students’ surveys should be veduced to a narvow range of questions in which they
ave competent. Some examples ave as follows:

— Dave all classes and consultations been conducted?

— Did the professor ever vefuse to provide an answer to the question asked by the
student when the question was divectly velated to the studied matevial?

— What was the exact form of the question asked?

This should be the entive form of a survey. Even these simple questions can be
misused by wrvesponsible and unintevested students. However, students’ vesponses to
these questions can be easily verified, so bad intentions on the part of some students
can be easily discovered. 1 hope that this short comment will highlight the essence
of the problem which university teachers fice on o daily basis. (Full-time professor,
University of Belgrade)

A full-time professor from the University of Belgrade offered concrete propos-
als as to when and how to perform an evaluation: “The evaluation of teachers
should be conducted (as a rule) right before or after the class, during the school
year, so it will not have an effect on the students’ exam grades. Hence, the evalu-
ation will not be the reason why some students are awarded the highest grade
or fail their exams. In this way, the evaluation of teachers by students who never
attended their classes can be avoided” (Full-time professor, University of Bel-
grade).

A colleague from the university mentioned an important criterion for the
evaluation of teachers’ work—innovation: “Also, innovations in lectures should
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also be evaluated, including the option to decide which facts can be applied in
practice (some facts related to economic science, for example)” (Full-time pro-
tessor, University of Novi Pazar).

A certain number of teachers (10.8%) demanded to keep student surveys
public. The teachers believe that the students who sign their names on the sur-
vey are more objective than students from anonymous surveys. Some teachers
claim that certain teachers are concerned about the opinions of students during
the evaluation. Therefore, they use many different ways to have a good relation-
ship with them by giving them higher grades or certain benefits.

The evaluation of teachers’ work is a good cause. It should be developed and
maintained.

Our faculty provides an evaluation of teachers’ work by students and these surveys
arve anonymous. 1 believe that this kind of survey should not be anonymous since
there is no rveason to hide belind anonymity if everything is done corvectly. The
reason for this opinion is the fact that many teachers ave “afiaid” to exclude stu-
dents from their exams, or to punish them when they use inappropriate vesources
or obstruct classes, attend classes under the influence of alcohol, or behave inappro-
priately. They ave afraid of how their students will evaluate them in the survey, so
they can avoid a situntion whereby they can be excluded from their workplace due to
bad vesults. I do my best to work fairly and when I notice some disallowed resources
(cheat sheets, phones and other kinds of inappropriate vesources) I am strict about
punishments. I have to admit that students appreciate my methods and they don’t
want to be consideved stupid if they study for exams, unlike others who use cheat
sheets and phones and cheat in exams.

1 believe that this kind of survey should be transpavent vather than having some
anonymous student cloim that their professor is not a good teacher and gives low
grades because he was punished by that professor during the previous years of study,
or someone who attended less than 10% of classes. However, the teachers should not
be fomiliar with the evaluation of each student, but in situations when someone
wants to misuse this survey against their teachers and cevtain problems appear, the
situation should be analyzed in a proper way.

1t would be good if this vesearch leads to some changes and standard methods of
evaluation applicable to all universities. Also, this evaluation would not jeopardize
students or teachers and there would be no opportunity for their misuse. (University
of Belgrade)
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Discussion

HIS RESEARCH confirms that one of greatest deficiencies in the evaluation

of teachers’ work is the fact that teachers do not participate in the pro-

cess of determining the criteria for the evaluation of their work. Deter-
mining the criteria and models for the evaluation of teachers’ work without their
participation is usually rejected or unsuccessful. Teachers consider the model of
a good-quality teacher as something new and imposed by the education authori-
ties. According to their opinion, the criteria for the evaluation of teachers’ work
are not realistic and they do not provide the opportunity for the clear division of
social circumstances in which the work is conducted. The exclusion of teachers
from creating the evaluation process will lead to hostility from teachers toward
the evaluation of their work. Therefore, it is important to keep teachers present
during the creation of an evaluation model. Similar results were provided by
Barre (2015) and Jankovi¢ and Jari¢ (2009).

As mentioned earlier, there are numerous complaints regarding the methods
of evaluating teachers’ work. The comments from the texts above can be used
as conclusions in order to develop a good model for the evaluation of teachers’
work in the future. Above all, the evaluation of teachers should be developed
using numerous criteria. One of the suggestions is evaluation by peers. This
kind of evaluation is known and it could provide good results. Also, there is the
option of evaluating innovations in teaching, creating good connections with
other scientific institutions, evaluating the published work, and attending offi-
cial conferences. This would mean that education criteria are used for the evalu-
ation of teachers’ work. Effectiveness, control, high efficiency and adaptability
are recognized as non-educational criteria (Lisseman 2009). It is important to
evaluate the teachers’ attitude toward popular culture and their responsibility to
society. If a teacher is not a leader in other areas it is hard for him/her to achieve
this in the classroom.

On the other hand, teachers are correct when they claim that students should
not be pressured to evaluate their teachers’ work if they don’t want to. The
evaluation process should be voluntary and provide students with the oppor-
tunity to choose whether they evaluate someone’s work or not. The results of
these surveys would be more useful than surveys completed just because it was
mandatory. On a website related to the voluntary evaluation of teachers’ work,
comments from students can be seen (www.oceniprofesora.com). It cannot
be confirmed with certainty if some of these surveys are “ordered,” no matter
whether their character is positive or negative.

The specificity of the academic subject itself should be also considered. Teach-
ers often highlight this fact. A mathematics professor cannot be evaluated in the
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same way as a professor of physical education. Exams in mathematics are usually
less than 50% successful, while physical education exams are 99% successful.
This means that each subject needs to have its own model of evaluation. Also,
the teacher should be included in the development of this model.

Students cannot use only their experience for the best assessment of their
teacher. They should be allowed to participate in the creation of the evaluation
model. Also, it should be explained to students that wrong information can be
very harmful for the teacher.

At the end of this brief discussion, it should be noted that bad evaluations
are not accepted by teachers, students or the education authorities. Everybody
has an opinion about himself/herself, his/her work etc. The teacher believes that
his grade is good enough, the student believes that he/she has solved a difficult
task, while the education authorities can convince the public with evidence of
the good standard of teaching in universities. This is not favorable for them.
The ideal model of a teacher is a specific problem. What criteria should be used
during the development of these models? There is no agreement on these criteria
between teachers, students or the education authorities. However, some aspects
can be mentioned: the organizational-technical role of teachers, communication
about the teacher-student relationship and professional competence. Similar re-
sults were reached by Jankovi¢ and Jari¢ (2009).

Conclusions

VALUATION Is a very popular idea. The consideration that only the evalu-

ation of teachers” work will solve the problem of teaching quality is not

correct. It can be concluded that the evaluation of teachers’ work is one
of the weakest parts of the Bologna reforms. Almost no teachers gave positive
comments about the evaluation of teachers” work at university. More than half
the teachers claimed that the current model of evaluation has no significance or
use for them. However, there are no precise suggestions as to what this model
should look like. The fact that there is no significant difference between the
comments of full-time and associate professors, docents, associates and assis-
tants shows that attitudes are similar regarding the need to start changing the
method of the evaluation of teachers as soon as possible.

The data collected from evaluations should help teachers to change their work
methods and adapt them to students’ needs and the university’s demands. If this
is not the case, the evaluation is useless. It is important to form the habit for the
development of constant research in this area. It is a common conclusion that
teachers should also actively participate in the creation of the evaluation model.
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The suggestion to include other criteria for the evaluation of teachers apart from
evaluation by students is very important. It would provide the development of a
suitable and useful model for teachers. The model of a suitable teacher is impor-
tant for the development of standards and good-quality criteria.

Q
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Abstract
The Role of Social Participants in the Evaluation of Teachers at Universities in Serbia

The subject of this work is the evaluation of faculty members’ work. The obligation to evaluate
the work of academic staff since the introduction of the Bologna reforms in higher education has
caused different reactions from faculty members. The consideration that evaluation can be seen as
a solution for issues on the quality of work in faculties was not justified. The aim of this qualita-
tive research is to provide information on the evaluation of the academic staff in Serbia in order
to discover if it can be useful for teachers and effective for the improvement of the quality of their
work. The research is descriptive and mostly qualitative. Also, it was conducted at all five national
universities in Serbia, where teachers (437) were interviewed via a semi-structured interview.
They explained how their work is valued in the institutions where they are employed. One ques-
tion was related to the method of evaluation in their universities. They were asked to offer their
suggestions and leave comments. The analysis of their statements revealed numerous deficiencies
in the evaluation of teachers’ work. The teachers offered suggestions for the improvement of value
processes which, in to their opinion, should lead to better quality of work in higher education
institutions. The conclusion is that the evaluation of teachers’ work is one of the weakest parts of
the Bologna reforms. More than half of the teachers claimed that the present model of evaluation
has no significance or importance for them. The improvement of teachers’ work evaluation would
lead to the creation of new models for this kind of evaluation.
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